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The internet has been present in education since I was an undergraduate in the
early 1990s. In the latter half of the decade, university professors began ardently using
the internet as a channel to teach classes and offer degrees (Anderson, 1999; Monroy,
2000; Prochnow, 1999), more specifically with course management systems (Collis & De
Boer, 2004). Providing kinesiology instruction on the internet has been even more
delayed, despite early attempts to promote using the internet to deliver courses (Goggin,
Finkenberg, & Morrow, 1997; Mielke, 1992; St. Pierre, 1998). While many disciplines
were adopting web-based learning and entire degrees online, kinesiology content on
webpages was limited (McLean, 1996) and very few courses were offered online even
after the turn of the century (Davies & Mendenhall, 1998; Education, 2002; Pankey,
1998; St. Pierre).

There are many misconceptions about teaching university kinesiology courses
online. Perhaps these misconceptions contribute to the limited availability of web-based
kinesiology classes. Yet, in order for kinesiology to thrive as a university discipline in the
current marketplace (Carnevale & Olsen, 2003; Clinton, 2002; Miller & King, 2003),
more web-based classes should be offered. Perhaps the existing misconceptions should be
examined, in an attempt to encourage online learning as a viable modality for teaching
kinesiology in higher education.

Myth 1: Regarding computers, students know more than their professors

I hear many colleagues lament that students know more about computers than
they do. However, I have mostly found the opposite to be true. A more accurate
assessment would be that both students and professors possess a wide range of computer
competency (Furst-Bowe & Boger, 1996), and web-based education can enhance

computer competency for both (St. Pierre, 1998).



From my experience, many students (both on campus and online) struggle using
computers. The most rudimentary problem is the student with very poor typing skills.
Other students struggle with anything beyond email, even the ability to attach a document
to an email. I also find that many students grapple with submitting electronic documents,
formatting word documents, filling out electronic forms, and other tasks that are
commonplace in the professional world. By contrast, my colleagues are proficient at most
of these basic computer skills.

Students really excel at Googling as well as copying-and-pasting. This presents a
whole different set of challenges such as choosing appropriate sources and dealing with
academic honesty. The copy-and-paste skill is important, but it is a very narrow in the
vast spectrum of computer application.

Fortunately, students are quick learners when they are required to do novel tasks
on their computers. By the time each student completes my classes, they are proficient in
the skills needed to access information and submit work. I believe the coupling of
computer technology and learning in my classes supports a very important education
objective; that is, to promote graduates who are proficient using computers and the
internet (Corbin, 2002; Furst-Bowe & Boger, 1996; NASPE, 2005).

Myth 2: Kinesiology is not a discipline that can be taught online

A common misperception I hear is the belief that physical education requires
face-to-face interaction, similar to a coach’s one-on-one attention when helping an athlete
perfect a sport skill. The argument basically goes like this: “How, in an online setting,
can you teach someone how to make a basketball lay-up?” This perception is more
commonly expressed by individuals outside the kinesiology profession. Those of us in

the profession know that the discipline is much broader than sport skill proficiency.



Perhaps it is more important to define the role of sport skills in the departmental
or course objectives. I believe there is a more important question: “How, in an online
setting, do you teach someone how to teach someone else how to make a basketball lay-
up?” In pedagogy and other kinesiology subdisciplines, students should demonstrate
competency in teaching sport skills. As defined by NASPE (2005), competent teachers
will display characteristics such as properly planning instruction, managing and
motivating students, and proper communication. Does the student in my class need to
know how to perform a lay-up properly in order to teach how to perform it properly?
Probably not. Sport skill proficiency is not listed in NASPE’s standards for beginning
physical education teachers. Many good coaches and physical educators are poor models
for sports skills. There are other ways to model correct form, such as using video or
selecting a student who is already proficient in the skill (Martens, 2004; Pangrazi, 2004).
My main concern in sport skill related classes is that the student is prepared to teach the
skill properly by demonstrating outcomes such as choosing appropriate teaching cues,
recognizing correct or incorrect movement patterns, and selecting appropriate practice
activities.

While face-to-face interaction is usually the optimal way to teach a student how to
perform a lay-up, there are many online approaches I can use to help my students learn
how to teach the skill properly. If the goal is to teach someone how to analyze a
movement pattern and correct faults, video models can be used for the student to examine
and submit feedback to the instructor. If the goal is to discuss a current trend in physical
education, discussion boards are usually good arenas to conduct this dialogue. Most
outcomes of a given course can be accommodated with the plethora of tools that are

available in an online environment. The use of a variety of computer applications to teach



kinesiology was promoted in Quest more than seven years ago (Goggin et al., 1997;
Haggerty, 1997; St. Pierre, 1998). Now is the time to finally embrace the myriad of
technological applications available, particularly by delivering this information on the
internet in both online and traditional classes.

As T alluded to previously, the field of kinesiology covers an array of emphases
well beyond just sport skills. This is true more now than ever with the increasing
fragmentation of kinesiology into the various subdisciplines (Corbin, 2002; Sather,
2004). Decisions about online course offerings should examine both the objectives of the
department and of the course, to determine how the online environment can promote
meeting these objectives. Only when the objectives are clearly defined, can a professor
go about determining what technological applications will best enhance meeting the
objectives.

Myth 3: Online classes offer unique challenges

Using new technology in higher education certainly requires effort to learn and
apply in a beneficial way. However, this challenge should apply to any class delivery
method, whether it be online or in the traditional classroom. Over the years, teachers have
been trying to apply new technology to their teaching and the application of the internet
to teaching is no different. Yet, today instruction is fairly similar to that hundreds of years
earlier. Mainly, professors have attempted to apply every new technology to delivering
lectures to students (Detweiler, 2004). In essence, the internet is simply the latest
technology that professors have the opportunity to use to enhance age-old methods of
teaching.

Furthermore, both online and traditional classes involve similar issues. Virtually

every problem that arises in my online classes is similar to problems in the traditional



classroom setting. One example is that of verifying the identity of the student. How does
a professor know the student that is submitting the information, is the person they say
they are? Did they hire or coerce someone else to do their work for them? This is
definitely a concern, but should also be a concern in the traditional classroom. Only once
in my experience as a student have I been asked to provide an identification card in an
academic setting, and this was at a testing center at one university I attended. Other than
that, I earned four college degrees without any teacher verifying I was who I said [ was. I
am sure other students have experienced the same. Even if the professor truly knows the
student’s identity, it is very difficult to verify that a paper or assignments is authentic. If
identification and authenticity is an important issue, it ought to be addressed university
wide, regardless of the course delivery mode. By contrast, I believe that authenticity is
not a major problem and higher education should continue to operate within an arena of
trust. We should maintain trust that students are financing education to actually attain
knowledge for themselves, as the majority of students have for decades. Numerous other
examples exist that demonstrate the similarities between online instruction and traditional
classrooms. In my online classes, I have experienced plagiarism, misconduct,
satisfaction, dissatisfaction, technical problems, misunderstanding, failure, and success in
my students—all similar to my experiences with students in the traditional classroom.

Helping students understand content and generating enthusiasm is challenging in
any class, whether it be online or in the traditional classroom. Professors ask students to
submit high quality papers, lesson plans, unit plans, etc. The online environment allows
the teacher to guide each student through the process just like in other environments.
Each situation, whether it be online or in the classroom, offers up a unique set of

challenges because of the group dynamics, socioeconomic backgrounds, political



atmosphere, and other conditions. The teacher’s role is to assess the situation and go
about teaching students using the best possible methodology.

Myth 4: Face-to-face teaching is always best

Although it is true that much of communication is nonverbal, and often education
is best presented in person, the online experience offers some advantages over face-to-
face communication. Primary advantages of internet-based instruction are the ability to
be either asynchronous or synchronous as well as provide documentation of all
correspondence (Anderson, 1999). In some cases, the online environment is the best
possible environment for students. This is particularly true for individuals who are older,
teachers, disabled, work fulltime, or live in rural areas (St. Pierre, 1998). Students in
remote locations do not have access to nearby universities. In their situation, online
education is the best alternative. After all, a mantra of distance education is to, “break
free of the bonds of place and time. . .” (Clinton, 2002, p. 13). My students are from
remote areas of Northern Canada and Alaska along with many military students stationed
throughout the world. Universities are finding online education is a good way to market
internationally (Altbach & Bassett, 2004).

The plethora of information that is now available combined with available
technological applications may lend better to the teacher serving as an online tutor to
guide student learning, rather than as a traditional lecturer (Detweiler, 2004; Hewitt-
Taylor, 2003). A Corbin (2002) states, “. . .the goal of education is to teach students to
learn how to learn”(p. 194). The online setting is a good way to facilitate a tutoring

relationship between teacher and learner.



Conclusion

Some universities offer kinesiology graduate degrees online but undergraduate
classes are still rare online (http://www.pecentral.com/websites/gradschools.html). At
Eastern Oregon University, we now offer a complete bachelor’s degree and most of our
classes through distance education. Although a few classes are still taught through
correspondence, most are offered online. Our model will continue to improve, but we
have successfully utilized various technologies to deliver the content to our students
across the United States and internationally. More opportunities like this should exist in
kinesiology.

Furthermore, traditional “brick and mortar” classes should incorporate more
online aspects. This approach could even include hybrid courses, which blend elements
face-to-face and online interaction (Lorenzetti, 2004). In any case, differences between
distance education and traditional classes should be more transparent.

Kinesiology professors should ramp up their effort to offer undergraduate and
graduate university classes online. Teaching in the online setting offers many advantages
such as increased flexibility and reduced on-site teaching accommodations (Hewitt-
Taylor, 2003). One important advantage is the ability to transcend state and international
borders to educate future physical education teachers. Distance education is the “wild
west” of higher education with many opportunities to expand (Altbach & Bassett, 2004).
Business, engineering, mathematics, and computer science are leading the charge.
Kinesiology professors ought to paddle onto this wave. We must overcome the myths I
have presented and fully embrace the internet as a modality for teaching university

kinesiology courses.
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